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Land Acknowledgement & Equity Statement 
We acknowledge the Indigenous people who have stewarded this land 

since time immemorial and who still inhabit the area today, the Coast Salish, 

Cowlitz, and Nisqually Tribes. 

We invite you to place in the chat the native lands you are from, if you aren’t 

familiar, you can visit the Native Land website, https://native-land.ca . 

https://native-land.ca


Vision 
Mission 

Values 

All students prepared for post-secondary pathways, 
careers, and civic engagement. 

Transform K-12 education to a system that is centered on 
closing opportunity gaps and is characterized by high 
expectations for all students and educators. We achieve this 
by developing equity-based policies and supports that 
empower educators, families, and communities. 

• Ensuring Equity 
• Collaboration and Service 
• Achieving Excellence through Continuous 

Improvement 
• Focus on the Whole Child 

Washington State OSPI 



Equity Each student, family, and community possesses strengths and 
cultural knowledge that benefits their peers, educators, and 
schools. 

Ensuring educational equity: 
• Goes beyond equality; it requires education leaders to examine 

the ways current policies and practices result in disparate 
outcomes for our students of color, students living in poverty, 
students receiving special education and English Learner 
services, students who identify as LGBTQ+, and highly mobile 
student populations. 

• Requires education leaders to develop an understanding of 
historical contexts; engage students, families, and community 
representatives as partners in decision-making; and actively 
dismantle systemic barriers, replacing them with policies 
and practices that ensure all students have access to the 
instruction and support they need to succeed in our schools. 

Washington State OSPI 



Strategic 
Goals 

OSPI supports and empowers students, educators, 
families, and communities through equitable access to 
high-quality curriculum, instruction, and supports. 

Our shared focus is supporting all of our state’s learners by 
providing coordinated, data-driven resources and supports 
to school districts. At the center of our work are our 
commitments to eliminating opportunity gaps and to 
supporting students furthest from educational justice. 

We are committed to undoing deficit narratives, policies, 
and practices; and building our knowledge and leadership 
for anti-racist policy and implementation. To make progress 
on these commitments, OSPI must conduct agency 
business differently 

Washington State OSPI 



Washington State OSPI Initiative: 
Understanding & Recognizing Dyslexia 

for WA Educators 
The goal of the training initiative is to build knowledge and empathy 
around supporting students with dyslexia. OPSI is funding the open 

access to one of Glean’s online courses tailored specifically to 
Washington State educators. 



Glean Education  
Learn. Teach. Repeat.  

We partner with schools, districts, and states to 
deliver online training and web-based coaching. 

We help teachers understand current research 
and implement evidence-based literacy 
instruction to improve student literacy 
outcomes. 



https://courses.gleaneducation.com/courses/dyslexia-wa 

https://courses.gleaneducation.com/courses/dyslexia-wa


Welcome! 
Take a moment to consider what 

compels you in this work. 

Please share your name, you role, and 
three questions on your mind 
as you head into this webinar. 



Leadership and learning   
are indispensable   
to each other.  
  
-John F. Kennedy  



Schraeder, Missy & Fox, James & Mohn, Richard. (2021). K‐2 principal knowledge (not 
leadership) matters for dyslexia intervention. Dyslexia. 27. 10.1002/dys.1690. 
https://drive.google.com/file/d/1_cfVIPbDwSU3oXQy4kqURERNRNPgGAfi/view?usp=sharing 

“ The purpose of this study was to determine how 
different variables predict the school-based level of 

appropriate intervention given to students with 
dyslexia in K-2 elementary schools.”

Principal Knowledge Correlates to Effective Intervention 
Results:: “In this study, the principal's knowledge and beliefs 

about dyslexia and appropriate intervention positively predicted 
the school-based level of appropriate intervention for students

with dyslexia. More specifically, principals who have higher levels of 
knowledge and correct beliefs provided higher levels of appropriate 

intervention. This appropriate intervention is based on the 
recommendations of the National Reading Panel (NICHD, 2000), 

including explicit instruction in phonology and phonemic 
awareness, systematic phonics, vocabulary instruction, instruction in 
reading fluency, and comprehension strategies, and is known as the 

science of reading (Hurford et al., 2016; Moats, 1999; Walsh et al., 
2006). In addition, IMSLEC (1995) and IDA (2010) specified intensive, 

phonetic, multisensory instruction as essential for teaching 
students with dyslexia. IDA (2014) identified this type of 

instruction as Structured Literacy. 

https://drive.google.com/file/d/1_cfVIPbDwSU3oXQy4kqURERNRNPgGAfi/view?usp=sharing


What are the core deficits that contribute to 
dyslexia? 



Core skill(s) 

(Orthographic) 

Wolf, M., & Bowers, P. G. (1999). The double-deficit hypothesis for the developmental dyslexias. Journal of Educational Psychology, 91(3), 415–438. https://doi.org/10.1037/0022-0663.91.3.415 
Navas, Ana Luiza Gomes Pinto, Ferraz, Érica de Cássia, & Borges, Juliana Postigo Amorina. (2014). Phonological processing deficits as a universal model for dyslexia: evidence from different orthographies. CoDAS, 26(6), 509-519. Epub December 00, 

2014.https://dx.doi.org/10.1590/2317-1782/20142014135 

Reading Difficulties & Dyslexia 

https://psycnet.apa.org/doi/10.1037/0022-0663.91.3.415
https://dx.doi.org/10.1590/2317-1782/20142014135


Core Skill(s) 

Döhla, D., Willmes, K., & Heim, S. (2018). Cognitive Profiles of Developmental Dysgraphia. Frontiers in psychology, 9, 2006. https://doi.org/10.3389/fpsyg.2018.02006 

Writing Difficulties & Dysgraphia 

Auditory Processing Visual Processing 

https://doi.org/10.3389/fpsyg.2018.02006


What does dyslexia look like in the classroom? 



http://www.youtube.com/watch?v=WMa2GSE3Afs


Dysgraphia - What it looks like 

1 5 8 



Characteristics of Dyslexia 

● Language-based learning difficulty 
○ Phonological Awareness, Working 

Memory, & Rapid Naming 

Image featured in the CA Dyslexia Guidelines 
https://bit.ly/CADyslexiaGuidelines 

● Highly Hereditary 
○ w/ parent 40 - 60% likey; w/parent & 

sibling 3x - 10x more likely 

https://bit.ly/CADyslexiaGuidelines


+ Frustration 

+ School refusal + Depression 

+ Anxiety 

+ Task Avoidance 

+ Non-participation 

“Students with learning disabilities would rather be seen as 
unwilling than unable.” 
- G. Emerson Dickman III 

Learning Disabilities 
What Does it Look Like? 



Reading  Difficulty
Spelling  Difficulty
Writing  Difficulty 

+ Spacial Relations

+ Public Speaking

+ Creative Arts
+ Storytelling+ Math & Science

+ Leadership & 
Visionary Thinking

+ Sports

+ Entrepreneurship 

+ Engineering &
Architecture

Difficulty with Text

Dyslexia 



How can we support students who have been 
identified as ‘at risk’ 

through an early literacy screener? 



“When solving problems, 
dig at the roots instead of 

hacking at the leaves” 

-Anthony D’Angelo 
Professor, Syracuse University 



https://ocde.us/MTSS/Pages/CA-MTSS.aspx 

Multi Tiered Systems of Support 
California MTSS Frameworks 

https://ocde.us/MTSS/Pages/CA-MTSS.aspx


https://ocde.us/MTSS/Pages/CA-MTSS.aspx 

Multi Tiered Systems of Support 
California MTSS Frameworks 

https://ocde.us/MTSS/Pages/CA-MTSS.aspx


High Quality Tier 1 Instruction 
Research-based, standards-aligned instruction should be 
delivered according to the following principles: 

Explicit Teacher explains each concept directly and clearly, 
providing guided practice using established routines. 

Systematic & 
Cumulative 

Instruction follows a scope and sequence, moving 
from simple to complex. 

Differentiated Instruction should be adjusted to meet the differing 
needs of students in the classroom within reason. 

Diagnostic & 
Responsive 

Teacher provides a high volume of opportunities for 
student response and practice, as well as frequent 
checks for understanding which inform instruction. 

Source:  Moats, L. (2019). Structured Literacy: Effective Instruction for Students with Dyslexia and Related Reading Difficulties. 



Program Dosage 

Deficit Alignment Group Size 

How Do We Intensify? 

Core Instruction: 

Direct 
Explicit 
Cumulative 
Systematic 
Delivered with Fidelity 



Multi Tiered Systems of Support - Overview 
Review, Consider, & Share: 

https://bit.ly/MTSSSystemOverview 

https://bit.ly/MTSSSystemOverview


Who can diagnose? 



Identification vs. Diagnosis 
● Diagnosis 

○ The process of determining the nature and cause of a 
disease, injury, or disorder 

● Identification 
○ The act of recognizing and naming someone or 

something 



Special Education Eligibility Procedural Timelines 

Referral 

● May be made for any 
child 0 - 22. 

● May be made by a 
parent, teacher, 
principal 

● Must be in writing 
● Must include concerns 
● Must include what has 

been done thus far to 
address concerns 

● Must furnish parents 
with procedural 
safeguards 

Referral Meeting Evaluation 
Determine 
Eligibility 

● Must include: referring 
source, parent, school 
principal (or other LEA), 
at least one teacher, and 
at least 

● Must be held within 10 
business days 

● Must consider 
alternatives prior to 
evaluation 

● Must decide whether to 
evaluate within 25 days 
and tell Special 
Education Admin within 
3 days 

● Must assess for all 
suspected areas of 
disability 

● Must be completed 
within 35 days and an 
evaluation meeting 
must be held within 65 
business days from the 
decision to evaluate.

      OR 
● Must provide prior 

written notice if eval is 
denied. 

● Must determine that a 
student is eligible under a 
one of 13 specific 
disability categories 

● Must also show that the 
disability interferes with 
the student’s ability to 
learn. 

● If eligible: Annual review 
must be conducted 
within 12 months and 
triennial evaluation must 
be conducted every three 
years. 



Formal Evaluation 
○ What: Identify cognitive deficits that underlie persistent difficulty 
○ Who: Students who have not made sufficient progress with 

intervention 
○ When: After special education referral and decision to evaluate has 

been made by the Student Success Team 

Language Literacy Cognitive Processes 



Formal Evaluation 
Language 

● Receptive Language Skills 
○ Clinical Evaluation of Language Essentials (CELF-5) 

● Expressive Language Skills 
○ Comprehensive Assessment of Spoken Language (CASL-2) 



Formal Evaluation 
Literacy 

● Phonological Awareness 
○ Comprehensive Test of Phonological Processing (CTOPP-2) 

● Phonological Awareness, Alphabetic Principle, Decoding, 
Fluency, Orthographic Processing 
○ Woodcock-Johnson WJ-IV 
○ Wechsler Individual Achievement Test (WIAT-4) Wechsler, 2020 
○ Kaufman Test of Educational Achievement (KTEA-III) 
○ Test of Orthographic Competence (Second Edition) 
○ Test of Dyslexia (TOD) 

● Oral Reading Fluency & Comprehension 
○ Gray Oral Reading Test (GORT-5) 

● Written Expression 
○ Test of Written Language (TOWL-4) 



Formal Evaluation 
Cognitive Processes 

● Rapid Automatized Naming 
○ Comprehensive Test of Phonological Processing (CTOPP-2) 
○ RAN/RAS 
○ Wechsler Intelligence Scale for Children (WISC-V) 

● Working Memory 
○ Wechsler Intelligence Scale for Children (WISC-V) 

● Phonological/Auditory/Language Processing 
○ Language Processing Skills Assessment (TAPS-4)) 
○ Test of Dyslexia (TOD) 

● Intelligence 
○ Wechsler Intelligence Scale for Children (WISC-V) 
○ Test of Dyslexia (TOD) 



Formal Evaluation - Subtests for SLD in Reading/Writing 
Resource Share 

https://bit.ly/SPEDEvalSubtests 

https://bit.ly/SPEDEvalSubtests


Eligibility Determination 

*Evaluators are working to determine a gap between cognitive abilities and 
academic achievement, but my not make eligibility determinations on the 

discrepancy model alone. Instead, Patterns of Strengths and Weaknesses (PSW) is 
encouraged. 

● Assessment 
● Review 
● Determination according to: 
- Discrepancy + RTI 

OR 
- Patterns of Strengths & Weaknesses (PSW) 



IQ Discrepancy + RTI 

*Evaluators are working to determine a gap between cognitive abilities and 
academic achievement, but my not make eligibility determinations on the 

discrepancy model alone. Instead, Patterns of Strengths and Weaknesses (PSW) is 
encouraged. 

+ 



The Case Against Aptitude Discrepancy 
1971 

Larry P VS. Riles 
Students placed in “Educable Mentally 

Retarded” (EMR) class based on IQ  sued SF 
Unified over racially biased and discriminatory 

IQ tests. Sustained in ‘84 & upheld in ‘94. 

The approach of using IQ tests to establish 
Special Education eligibility for African 

American students is banned. 



Pattern of Strengths and Weaknesses 
*Evaluators work to determine a gap between cognitive abilities and 

academic achievement, are encouraged to make eligibility 
determinations based on the Patterns of Strengths and Weaknesses 

(PSW). 



Special Education Eligibility Categories 

https://www.cde.ca.gov/sp/se/sr/cefspeced.asp 

https://www.cde.ca.gov/sp/se/sr/cefspeced.asp




Can we say dyslexia on the IEP? 



Say Dyslexia/Dysgraphia 

"If the individual has good spoken language comprehension skills 
(poor spoken language comprehension would indicate a diagnosis of 

reading disorder), but phonological processing (i.e., phonological 
awareness, phonological memory, and/or rapid naming); reading 

accuracy, fluency, and/or comprehension; spelling; and/or writing 
skills fall below expectations based on other cognitive abilities; and 
there has been effective instruction, you are most likely looking at 

someone who is dyslexic" (Diagnosing Dyslexia, 2017). 

1. Dyslexia Help at the University of Michigan: Diagnosing Dyslexia. (n.d.). Retrieved from 
http://dyslexiahelp.umich.edu/professionals/learn-about-dyslexia/diagnosing-dyslexia 

Specific Learning Disorder. 
This can be further specified 
with areas of difficulty such as 
reading, writing, or math. 

https://bit.ly/DearColleagueDyslexia 

http://dyslexiahelp.umich.edu/professionals/learn-about-dyslexia/diagnosing-dyslexia
https://bit.ly/DearColleagueDyslexia


What is the most relevant intervention for a 
student struggling with reading difficulties? 



National Reading Panel: 
Explicit Instruction in the five components of reading builds literacy 
progress in all learners including struggling readers. 

https://bit.ly/NRPReport 

Research up to 2000 and beyond... 

https://bit.ly/NRPReport


Three Questions 
Guiding Reading Research 

1. How do students learn to read? 
2. Why do some students fail to learn easily? 
3. What is the best way to teach children to read? 

https://www.nichd.nih.gov/health/topics/factsheets/reading 

https://www.nichd.nih.gov/health/topics/factsheets/reading


Word 
Recognition 
(Decoding) 

Language 
Comprehension 

Reading 
Comprehension 

SIMPLE VIEW OF READING 

Gough, P. B., & Tunmer, W. E. (1986). Decoding, Reading, and Reading Disability. Remedial and Special 
Education, 7, 6-10. 

1       x       0     =   00       x       1     =   01       x       1     =   1 



Интернет 
DOBRY' DEN 

Summer 



Skilled Reading Acquisition 





Four Part Processor 

Rayner, K., Foorman, B. R., Perfetti, C. A., Pesetsky, D., & Seidenberg, M. S. (2001). How psychological science informs the 
teaching of reading. Psychological Science in the Public Interest, 2(2), 31–74. https://doi.org/10.1111/1529-1006.00004 

Context 
Processes 

Meaning 
Processes 

Phonological 
Processor 

Orthographic 
ProcessorPhonics 

Language 
Input 

Writing 
Input 

Language 
Output 

Writing 
output 

https://psycnet.apa.org/doi/10.1111/1529-1006.00004


International Dyslexia Association’s 
Knowledge & Practice Standards 

https://bit.ly/IDAKnowledgeandPracticeStandards 

- Reading Acquisition 
- Diverse Profiles 
- Assessment 
- Literacy Instruction 

◆ Phonological Awareness 
◆ Phonics 
◆ Fluency 
◆ Vocabulary 
◆ Comprehension 
◆ Written Expression 

https://bit.ly/IDAKnowledgeandPracticeStandards


Core Instruction/Intervention 
Teach Structured Literacy 

20% 

40% 

35% 

5% 

Benefit 
Need 

5% 



Questions? 



Thank you! 
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	Special Education Eligibility Procedural Timelines 
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	May


	● 
	● 
	 be in writing 
	Must


	● 
	● 
	 include concerns 
	Must


	● 
	● 
	 include what has been done thus far to address concerns 
	Must


	● 
	● 
	 furnish parents with procedural safeguards 
	Must




	● 
	● 
	● 
	● 
	● 


	● 
	● 
	 include: referring source, parent, school principal (or other LEA), at least one teacher, and at least 
	Must


	● 
	● 
	 be held within 10 business days  consider alternatives prior to evaluation 
	Must
	Must


	● 
	● 
	 decide whether to evaluate within 25 days and tell Special Education Admin within 3 days 
	Must




	● 
	● 
	● 
	● 
	 assess for all suspected areas of disability 
	Must


	● 
	● 
	 be completed 
	Must



	within 35 days and an evaluation meeting must be held within 65 business days from the decision to evaluate.
	      OR 
	● 
	● 
	● 
	 provide prior written notice if eval is denied. 
	Must




	● 
	● 
	● 
	● 
	 determine that a student is eligible under a one of 13 speciﬁc disability categories 
	Must


	● 
	● 
	 also show that the disability interferes with the student’s ability to learn. 
	Must


	● 
	● 
	If eligible: Annual review must be conducted within 12 months and triennial evaluation must be conducted every three years. 





	Formal Evaluation 
	○ 
	○ 
	○ 
	Identify cognitive that underlie persistent difﬁculty 
	What: 
	deﬁcits 


	○ 
	○ 
	 Students who have not made sufﬁcient progress with intervention 
	Who:


	○ 
	○ 
	 After special education referral and decision to evaluate has been made by the Student Success Team 
	When:



	Language 
	Language 

	Literacy 
	Cognitive Processes 
	Cognitive Processes 
	Cognitive Processes 


	Language 
	Language 

	● 
	● 
	● 
	● 
	Receptive Language Skills 



	○ 
	○ 
	○ 
	Clinical Evaluation of Language Essentials (CELF-5) 


	● 
	● 
	● 
	● 
	Expressive Language Skills 
	Expressive Language Skills 
	○ 
	○ 
	○ 
	○ 

	Comprehensive Assessment of Spoken Language (CASL-2) 
	Comprehensive Assessment of Spoken Language (CASL-2) 







	Figure
	Figure
	Literacy 
	● 
	● 
	● 
	● 
	Phonological Awareness 



	○ 
	○ 
	○ 
	Comprehensive Test of Phonological Processing (CTOPP-2) 


	● 
	● 
	● 
	● 
	Phonological Awareness, Alphabetic Principle, Decoding, Fluency, Orthographic Processing 



	○ 
	○ 
	○ 
	Woodcock-Johnson WJ-IV 

	○ 
	○ 
	○ 

	Wechsler Individual Achievement Test (WIAT-4) Wechsler, 2020 
	Wechsler Individual Achievement Test (WIAT-4) Wechsler, 2020 


	○ 
	○ 
	○ 

	Kaufman Test of Educational Achievement (KTEA-III) 
	Kaufman Test of Educational Achievement (KTEA-III) 


	○ 
	○ 
	○ 

	Test of Orthographic Competence (Second Edition) 
	Test of Orthographic Competence (Second Edition) 


	○ 
	○ 
	○ 

	Test of Dyslexia (TOD) 


	● 
	● 
	● 
	● 
	Oral Reading Fluency & Comprehension 



	○ 
	○ 
	○ 
	○ 

	Gray Oral Reading Test (GORT-5) 
	Gray Oral Reading Test (GORT-5) 



	● 
	● 
	● 
	● 
	● 

	Written Expression 
	Written Expression 
	○ 
	○ 
	○ 
	Test of Written Language (TOWL-4) 
	Test of Written Language (TOWL-4) 







	Formal Evaluation 
	Cognitive Processes 
	Cognitive Processes 

	● 
	● 
	● 
	● 
	Rapid Automatized Naming 



	○ 
	○ 
	○ 
	Comprehensive Test of Phonological Processing (CTOPP-2) 

	○ 
	○ 
	RAN/RAS 

	○ 
	○ 
	Wechsler Intelligence Scale for Children (WISC-V) 


	● 
	● 
	● 
	● 
	Working Memory 



	○ 
	○ 
	○ 
	Wechsler Intelligence Scale for Children (WISC-V) 


	● 
	● 
	● 
	● 
	Phonological/Auditory/Language Processing 



	○ 
	○ 
	○ 
	○ 

	Language Processing Skills Assessment (TAPS-4)) 
	Language Processing Skills Assessment (TAPS-4)) 


	○ 
	○ 
	○ 

	Test of Dyslexia (TOD) 


	● 
	● 
	● 
	● 
	● 

	Intelligence 



	○ 
	○ 
	○ 
	Wechsler Intelligence Scale for Children (WISC-V) 

	○ 
	○ 
	Test of Dyslexia (TOD) 
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	Formal Evaluation - Subtests for SLD in Reading/Writing 
	Resource Share 

	https://bit.ly/SPEDEvalSubtests 
	Eligibility Determination 
	● 
	● 
	● 
	Assessment 

	● 
	● 
	Review 

	● 
	● 
	Determination according to: 
	Determination according to: 
	- 
	- 
	- 
	Discrepancy + RTI 
	Discrepancy + RTI 
	OR 
	OR 
	OR 




	- 
	- 
	Patterns of Strengths & Weaknesses (PSW) 





	*Evaluators are working to determine a gap between cognitive abilities and academic achievement, but my not make eligibility determinations on the discrepancy model alone. Instead,  is encouraged. 
	Patterns of Strengths and Weaknesses (PSW)

	IQ Discrepancy + RTI 
	+ 
	Figure
	*Evaluators are working to determine a gap between cognitive abilities and academic achievement, but my not make eligibility determinations on the discrepancy model alone. Instead,  is encouraged. 
	Patterns of Strengths and Weaknesses (PSW)

	The Case Against Aptitude Discrepancy 
	1971 
	Larry P VS. Riles 
	Students placed in “Educable Mentally Retarded” (EMR) class based on IQ  sued SF Unified over racially biased and discriminatory IQ tests. Sustained in ‘84 & upheld in ‘94. 
	The approach of using IQ tests to establish Special Education eligibility for African American students is banned. 
	Figure
	Figure
	Figure
	Pattern of Strengths and Weaknesses 
	*Evaluators work to determine a gap between cognitive abilities and academic achievement, are encouraged to make eligibility determinations based on the . 
	Patterns of Strengths and Weaknesses (PSW)

	Figure
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	Artifact
	Special Education Eligibility Categories 
	Figure
	https://www.cde.ca.gov/sp/se/sr/cefspeced.asp 
	https://www.cde.ca.gov/sp/se/sr/cefspeced.asp 
	https://www.cde.ca.gov/sp/se/sr/cefspeced.asp 


	Figure
	Can we say dyslexia on the IEP? 
	Say Dyslexia/Dysgraphia 
	"If the individual has good spoken language comprehension skills (poor spoken language comprehension would indicate a diagnosis of reading disorder), but phonological processing (i.e., phonological awareness, phonological memory, and/or rapid naming); reading accuracy, ﬂuency, and/or comprehension; spelling; and/or writing skills fall below expectations based on other cognitive abilities; and there has been effective instruction, you are most likely looking at someone who is dyslexic" (Diagnosing Dyslexia, 
	http://dyslexiahelp.umich.edu/professionals/learn-about-dyslexia/diagnosing-dyslexia 
	http://dyslexiahelp.umich.edu/professionals/learn-about-dyslexia/diagnosing-dyslexia 


	https://bit.ly/DearColleagueDyslexia 
	https://bit.ly/DearColleagueDyslexia 
	https://bit.ly/DearColleagueDyslexia 


	What is the most relevant intervention for a student struggling with reading difficulties? 
	National Reading Panel: 
	Artifact
	Explicit Instruction in the ﬁve components of reading builds literacy progress in all learners including struggling readers. 
	Figure
	https://bit.ly/NRPReport 
	https://bit.ly/NRPReport 
	https://bit.ly/NRPReport 


	Research up to 2000 and beyond... 
	Three Questions Guiding Reading Research 
	Artifact
	1. 
	1. 
	1. 
	How do students learn to read? 

	2. 
	2. 
	Why do some students fail to learn easily? 

	3. 
	3. 
	What is the best way to teach children to read? 


	https://www.nichd.nih.gov/health/topics/factsheets/reading 
	https://www.nichd.nih.gov/health/topics/factsheets/reading 
	https://www.nichd.nih.gov/health/topics/factsheets/reading 


	SIMPLE VIEW OF READING 
	Word Recognition (Decoding) Language Comprehension Reading Comprehension 1   x   0   =   00   x   1   =   01   x   1   =   1 
	Gough, P. B., & Tunmer, W. E. (1986). Decoding, Reading, and Reading Disability. Remedial and Special Education, 7, 6-10. 
	Gough, P. B., & Tunmer, W. E. (1986). Decoding, Reading, and Reading Disability. Remedial and Special Education, 7, 6-10. 
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	Skilled Reading Acquisition 
	Figure
	Figure
	Four Part Processor 
	Rayner, K., Foorman, B. R., Perfetti, C. A., Pesetsky, D., & Seidenberg, M. S. (2001). How psychological science informs the teaching of reading. Psychological Science in the Public Interest, 2(2), 31–74. Context Processes Meaning Processes Phonological Processor Orthographic ProcessorPhonics Language Input Writing Input Language Output Writing output 
	https://doi.org/10.1111/1529-1006.00004 
	https://doi.org/10.1111/1529-1006.00004 


	International Dyslexia Association’s 
	Knowledge & Practice Standards 

	- 
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	- 
	Reading Acquisition 
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	- 
	- 
	- 
	Diverse Proﬁles 



	- 
	- 
	- 
	Assessment 


	- 
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	Literacy Instruction 
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	Phonological Awareness 

	◆ 
	◆ 
	Phonics 

	◆ 
	◆ 
	Fluency 
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	◆ 
	Vocabulary 

	◆ 
	◆ 
	Comprehension 

	◆ 
	◆ 
	Written Expression 


	Figure
	Figure
	https://bit.ly/IDAKnowledgeandPracticeStandards 
	https://bit.ly/IDAKnowledgeandPracticeStandards 
	https://bit.ly/IDAKnowledgeandPracticeStandards 
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